KESGRAVE IGH SCHOOL

Teaching & Learning Principles & Policies

The Teaching and Learning Principles are a core component of the Kesgrave High School
Improvement Strategies. We recognise that all students have special skills, abilities and
aptitudes and all have an entitlement to access a broad, challenging and appropriate
curriculum. Every student is also entitled to experience a variety of teaching and learning
styles which enable them to achieve their full potential. Kesgrave High School aims, through
successful teaching and learning, to develop the whole child and to enable our students to
become lifelong learners

All staff have a responsibility, collectively and individually, to contribute to the delivery of
the broad, challenging and appropriate curriculum. In addition they individually have a
responsibility to strive to deliver lessons where the teaching and learning is of the highest
quality and where the learning needs of all students are met.

We recognise that continued professional support, coaching and mentorship at whole
school, team and individual level are essential to empower staff to deliver effective learning
experiences.

Aims:

e To ensure that the quality of teaching and learning across the school is consistently
high

e Toinspire and challenge students and ensure that that teachers celebrate
achievement

e To enable all teachers to use the latest pedagogy in an effective way to raise
standards and allow every individual to achieve to the highest standards possible

Key Learning Principles

e The School’s Language of Learning (the 7Cs) is an essential and contributory part of
the learning process

¢ Intelligence can be actively developed.

e Teaching and learning are interactive and not passive.

e Each student must know what to do in order to improve and how to do it! (High
expectations on their own are not enough.)

e Assessing students’ progress is fundamental in the learning process.

e Consistency of experience is essential — strength across the teaching team will raise
standards.

e Qur job is to facilitate learning that is an on-going active process.

e Working in full partnership with governors and parents will strengthen students’
learning.

e All of our students are able and need to be challenged in their learning.

e Student questioning, reflection and discussion are encouraged

e Students have opportunities to transfer skills, knowledge and understanding to other
concepts
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Roles & Responsibilities

Leadership Team

e To provide appropriate support, training and resources for departments and individuals

e To monitor and evaluate the delivery and impact of the policy

e To modify and update the policy in the light of ongoing developments and the changing
needs of the school.

Curriculum Leaders & Subject Teams

e To produce and update a subject based Teaching and Learning Policy that links with
these overarching principles.

e To be responsible for the coordination of long, medium and short term planning of
schemes of work taking into consideration the aims and objectives of the policy.

e To monitor and evaluate consistent and effective delivery of the policy at team level.

e To provide appropriate support to team members through training materials or coaching.

Teaching Staff
e To implement this policy by ensuring a consistent and regular delivery of high quality
learning experiences

e To be responsible for short term planning, in conjunction with department teams

Students
e To work positively within lessons to enable staff to implement the policy effectively

e To extend the learning experience outside the classroom by ensuring completion of the
learning tasks set as homework

Links to subject policies

Art ASDAN Business Studies
Technology Drama English

EP Geography 1CT
Mathematics MFL PE

Psychology Science Dance

History Music
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Art Department Teaching and Learning Policy [HOME]
As a Department:

We value:
Achievement
Involvement
Creativity
Motivation
Courtesy
Commitment
Honesty
Initiative
Responsibility
Tolerance

We offer:

e A broad, relevant and varied curriculum that aims to enrich the spiritual, cognitive and
physical self.

e Opportunities for developing creative, expressive, imaginative, kinaesthetic, cognitive and
communication skills.

e Experiences in a range of process, which enable the study of drawing & painting, print,
mixed media, 3D studies, multi media, photography, ICT technology and cultural studies.

The Art curriculum aims to:

¢ Be broad and balanced.

e Be taught in a disciplined, ordered, safe and stimulating environment ensuring high

expectations and raising standards.

¢ Be sufficiently differentiated to allow all students the opportunity to make sustained
progress, developing knowledge, skills and understanding.

Be taught using a variety of teaching strategies that encourage student centred learning.

Be relevant to present and future needs.

Provide opportunities for students to reflect on the learning process.

Provide evidence of progress and attainment.

Allow students the chance to demonstrate success.

Allow students to develop good communication skills in a wide range of contexts.

‘more than just a school’



KESGRAVE IGH SCHOOL

Teaching and Learning:

The following are guidelines and strategies which need to be employed when planning and

delivering lessons.

e Lessons should have clear aims, and pupils should be aware of the direction in which they
are going.

Learning should build on past experiences, and refer to previous work to gage progress.

Guidance should be given on how to achieve specific levels of attainment.

All pupils should be challenged, make progress and experience success.

Lessons are challenging, have pace and that the necessary resources are available.

Students receive regular feedback on the work they have done (verbally and written).

Differentiation

¢ All students need support of one kind or another, and differentiation should be by both
input and outcome.

e Teaching staff should be aware of the sub groups within their teaching groups and plan
appropriately.

e The Learning Support Department provides information on those with statements

and the provisions those statements require. Teaching staff should reference this information
when lesson planning.

¢ When a Learning Assistant is placed with a teacher, the subject teacher should ensure the
LSA is familiar with the programme of study being followed.

¢ That the assistant feels comfortable with the tasks they are being asked to support.

o Differentiation issues relevant to each project are included in the written schemes.

Homework

Academic progress and success requires the regular setting of homework: in order to
reinforce, support or extend classroom study.

e Homework should be set regularly and it should be of an appropriate duration.

o All KS3 pupils should receive a printed homework outline; these should be placed in
diaries.

o All KS4 & A’ level students should write the homework in their homework diaries, together
with the presentation date. Where appropriate longer tasks will require printed sheets or
posted on the VLA.

e Completed homework should be marked promptly, (see marking policy).

Literacy & Numeracy

e Specific vocabulary pertinent to the activities is explained and highlighted through the
schemes of work.

o Key language is reinforced by hardcopy, class room displays, diary inserts for each
year group in KS3 and within the project outlines at KS4.

e Support mechanisms are also employed to assist pupil’s written tasks... these include
the use of writing frames, easy plans and documentation sheets.
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Assessment for Learning

The Art Department assesses in order to:

e Provide current information on attainment and commitment, and hence assist in decisions
about achievement and progress.

¢ Pupil achievement is formally recorded using the department assessment sheets.

e Provide information for KHS whole school assessment data.

e Provide current information for reporting to parents, the school and the wider community.
¢ Annual report comments should focus on pupil’s attainment in the main study areas, bring
attention to particular achievement, comment on commitment, homework and suggest
improvement.

Marking

The purpose of marking within the Art Department is to:

e Comment on the positive and suggest areas where further improvement can be made.

e Enable the teacher to formulate an accurate opinion of the pupil’s attainment and effort.

e Inform learners of their progress, and set targets that further improve on this.

e Marking should be done quickly, be realistic and honest.

e Comments are written into sketchbooks at KS3 and written on the sketchbook mark sheets
for KS4 & A’ Level.

¢ Spelling mistakes of ‘subject specific’ language should be noted with a ‘s’ symbol placed
above the word and the correct spelling written below or next to the passage.

e A mark should include a grade for attainment and commitment.

e Short-term targets are set by staff through the marking process in sketchbooks or on mark
sheets.
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ASDAN DEPARTMENT [HOME]

The Vision

All students are multi-talented and to acknowledge diversity we aim to:

Encourage, engage and motivate learners

Promote active and experimental learning

Raise the expectations of the learner

Reward a range of learning styles and contexts

Use an on-going portfolio of evidence to demonstrate learning
Make learning relevant and transferable

Promote the worth and value of the qualifications

Educational Values

1.

Providing opportunities for all to achieve

Looking beyond the formal school curriculum towards areas of learning which widen
entittement to a range of experiences and are able to provide evidence of
achievement for all individuals. We aim to avoid the fear of failure that is associated
with formal examinations and we support a flexible curriculum that can be matched to
the needs of individual learners.

Promoting personal and social development

Creating opportunities for learners to achieve personal and social development
through their achievements therefore enhancing self-confidence, ambition and
contribution to the community.

Celebrating success

The course rewards small steps of achievement regularly and progressively. Through
tailor made units of work a portfolio of evidence is compiled over the course of time
from a broad spectrum of topic areas applicable to real life. Through this students can
gain a bronze or silver award.

Promoting assessment for learning

Each pupil is central to the process of achieving their end goal and this is carried out
informally with regular individual tutorials. Within these students are given guidance to
help them recognise their current progress and are helped to set targets to work
towards.

Supporting personalised learning

Within this subject students are given some control of the curriculum in order to be
able to proceed at their own pace in short constructive steps. Learning experiences
are aimed at being relevant to the students’ lives and allow progress to be made.
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Developing Key Skills

Each award programme contains a choice of challenges which will encourage students to
become more skilled at:

e Improving their own learning and performance
e Working with others

e Problem solving

e Improving communication skills

e Application of number

e ICT

These skills are highly valued by employers and institutions of further and higher education
and allow pupils to use skills relevant to the world of work giving them a wide and varied
understanding of life skills post-16.

Commitment of Students

Students are expected to be enthusiastic and motivated towards all subject areas of study
alongside a positive frame of mind to learning.

Commitment of Staff

The ability to be flexible and demonstrate full understanding of each students needs within
the group is vital to successful end results for the students. Patience, encouragement and a
sense of humour are key personal qualities which will enable the student to work to their full

potential. A calm and nurturing environment enables students to work productively whilst
enjoying a more relaxed setting than formal classroom.
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KHS Business Studies Dept. [HOME]
Pedagogy

We aim for the vibrant nature of Business Studies to be reflected in its teaching. Staff are
encouraged to constantly review their lessons to ensure examples are relevant and reflects
the current developments in the subject. When constructing lessons staff set challenging
learning objectives, use effective starter activities and then choose a variety of tasks to meet
the lesson objectives. These tasks include group and individual work, discussions, research
tasks and presentations that are structured to aid the learner’s development. At the end of a
lesson the objectives should be revisited in some form — either directly or through a plenary
activity to assess progress and learning. Where it is necessary, summative assessment has
to reflect the demands of the syllabus used although this should not dominate teaching until
exam preparation is required. Formative assessment and/or AfL techniques are encouraged
to aid the understanding of learners progress. This has linked in more directly on the recent
developments in the use of learning dialogues which are being embedded across the
department; this student centred approach is now the focus of the department and its
effective teaching. Strength in the department comes from the willingness to adapt and
ensure students are engaging with the diverse topic areas.

Promoting Independence, Creativity, Challenge & Engagement

The dynamic nature of Business Studies allows staff to adapt their lessons to reflect current
developments. The fast pace of change in the economy also allows for independent research
tasks for students which inherently challenge the students to apply their knowledge to
unfamiliar situations. When appropriate, activities that consider ‘the bigger picture’ are used
to challenge students to link the disparate areas of the course together. The enterprise
projects in Year 10 and 12, the bridging work in between Year 12 and 13 and the more
commonly used research tasks used throughout the courses are examples of how this can
be achieved as well as fostering an environment for collaborative learning to thrive.

Differentiation

Within lessons differentiation occurs in many forms. On a practical level lessons will be
differentiated with directed activities related to the lesson content that have been
differentiated for the different levels of academic ability. This is closely supported by the
department’s learning dialogue policy as a more individual understanding of students is
gained through this allowing all students individual needs catered for. The knowledge gained
from the dialogues is supplemented with school data on target grades and performance
indicators.

SEN/Working with Teaching Assistants
Teaching assistants should be fully involved in each lesson and able to support the student/s
that they are attached to and staff will work to ensure this can happen. Staff will use the

learning dialogue policy to ensure that students within different sub-groups are identified and
supported in the best way possible.
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AFL

AFL techniques should be linked to learning. The department is constantly reviewing
techniques and resources and working collaboratively to develop these. Recent
developments are shared with department members to increase the range of resources
used. Existing policies — SWAT for KS4 and the learning dialogue - are built on the principles
of AFL, therefore ensuring a minimum standard is reached.

Marking

The department holds detailed marking policies for both KS4 and 5. In both cases the
principles are built around informative feedback to ensure student progression. The
introduction of learning dialogues at KS4 have put more emphasis on this element and
involve the students more in their development, becoming more independent learners.

Homework, Extended Tasks & Out of School Learning

Homework is set regularly to ensure learning is re-enforced or progressed. The ethos for this
is contained in the marking policy for each Key Stage. The nature, use and benefits of
extended tasks are outlined above (see point 1). Given the nature of the subject staff strive to
keep the examples used real and in doing so try to get students out once a year to see
businesses in action. This is complemented by the use of speakers in school to develop
students understanding of specific topics.

Literacy & Numeracy

Literacy and numeracy is important in Business Studies. At KS4 30% of examination marks
are based on number related questions. To ensure students are prepared for this half termly
numeracy tasks are completed to put numerate topics in context. Literacy at KS4 is
developing further to ensure student’s knowledge of key terms and their usage in their work
is more consistent. Again half termly assessment tasks and literacy tasks have been
designed to develop student’s understanding. At KS5 numeracy is even more central to the
course, but the nature of the topics means that the financial/numerate methods are taught
and practiced in the way other topics are handled.
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DESIGN & TECHNOLOGY [HOME]

Design and Technology provides practical and theoretical learning experiences enabling
children to be active members of today’s rapidly changing world. The subject encourages
them to use their curriculum-learnt as well as previously learnt wider community based skills
to solve problems creatively, both individually and as part of a cohesive group. The subject
enables them to identify needs and opportunities and to respond positively with an increasing
understanding of aesthetic, environmental and social needs, as well as functional and
industrial practices.

Design and Technology guides all children to become discerning and informed

potential designers and innovators.

Teaching and Learning

The teaching and learning in DT follows the whole school teaching and learning
policy and the equal opportunities policy. Differentiation is achieved through a
variety of strategies including:
« Differentiated tasks for all
» Mixed ability groups
* Greater teacher input
* Incorporating focused tasks
e Utilising Design Technology to develop partnerships beyond school and throughout
the wider community with ideas such as the Levington project and working on water.
e Ensuring staff are aware of current developments and incorporating them in to their
teaching if required.
e Ensuring the department is modernised with resources, materials and personal
development.

Record Keeping and Assessment

Teachers assess children’s work in DT by making assessments as they observe

them working during lessons and through marking their planning sheets and

written evaluations. Each teacher measures attainment against the learning

objectives for the DT unit of work. They use these to inform their planning for the

next unit of work for each child. We report to parents regularly stating effort and attainment
grades in DT.

Design and Technology Equal Opportunities

The Design Technology department will be in support of Kesgrave High School’s current
Equal Opportunities policy as well as being sustained by that policy. Every individual’'s needs
are taken into account by the class teacher when

planning the DT unit of work. Any individual requirements will be met e.g. food

allergies, safety issues, gross motor skills, fine motor skills, access to classroom and
resources. Where activities take place off site, a full risk assessment will have been
undertaken to ensure that everyone is able to access the full curriculum, be successful and
make progress.
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Health and Safety

Health and Safety is EVERYONE’S concern. All activities are assessed prior to teaching to
ensure that every situation has been managed carefully without compromise. The children
are taught to consider and predict Healthy and Safety issues as part of their planning and
preparation. This empowers them to become more responsible citizens in school and beyond
in the wider community.

Monitoring and Review

Monitoring and reviewing is the responsibility of the subject co-ordinator with the

support and in conjunction with D & T staff. Meetings held on a regular basis to discuss
development and improvement.

The Design Technology Co-ordinators role is as follows:

e To ensure the consistent implementation of the DT curriculum through monitoring of
planning and teaching.

e To review the topics for DT focus including the Levington Project.
e To support teachers and subject coordinators in the use and development of DT
across the whole curriculum. To ensure staff access to resources and identify and

respond to training needs and opportunities.

e To maintain a co-ordinating role in the purchase of DT resources and maintain an
inventory and to ensure best value for money..

e To oversee equipment maintenance and health and safety policy and practice.

The Class Teacher will:

e Implement Design Technology skills and activities by planning teaching and learning
opportunities that will meet the needs of all pupils in the teaching group.

e Use arange of DT resources to implement the taught curriculum creatively.

e Incorporate DT opportunities into all curriculum areas where it is possible and
appropriate.

e Complete on-going assessment of pupil’s skills using assessment and record keeping
guidelines.

e Liaise with the coordinator to ensure that appropriate resources are available to
address the needs of all pupils within a teaching group.
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Drama Department [HOME]

Pedagogy: Learning and teaching can only be effective if learners

understand what they are doing and are taken along the ‘Drama learning

journey’ with the teacher. It is therefore important that the principles and

methods of Assessment for Learning are embedded in practice and that

they are sustainable. Our team try to ensure that they are doing the

following:

e Learners should be taught how to learn and how to reflect on their learning;

e Learning objectives must be shared and reviewed with learners;

e Learning must be promoted through thorough planning and clear, structured and orderly
lessons;

e The needs of all learners should be taken into account through the creation and

maintenance of a purposeful learning environment in which little time is wasted;

Develop positive relationships with learners;

Provide purposeful and stimulating lessons;

Achievement must be recognised and rewarded;

Underachievement must be challenged.

We use our own creation of the ‘Goddesses of Theatre’ to underpin these principles— Drama
We base our lesson structure around the BEM Principle as described in ‘Tweak to Transform’
Mike Hughes. Effective starters will always be set, but rather than the typical development
then plenary, we will use many ‘beginning, middle and ends’. Lessons will therefore have
many development activities with moments of consolidation and reflection throughout. Self
and Peer Assessment is a big feature in the departments approach.

Promoting Independence, Creativity, Challenge & Engagement: Due to the very nature
of the subject, independence and creativity occurs throughout lessons. For students within a
class unit they may, within the course of a lesson, work singly, in pairs, in a small group or as
a whole class. The teacher may work with a child (or children) in front of the class either in-
role or as director/facilitator of the drama. All the schemes of work give guidelines and
suggested methods of working with each stage of the lesson. In addition, the work may
involve the development of dramatic skills such as speaking, mime, negotiation in - role,
physical theatre, flashback, hot-seating etc which creates further variety in the
teaching/learning process. The process of drama, in terms of devising and refining the work
involves the skills of listening, speaking, negotiation and co-operation as well as the use of
the skills mentioned above. It is sometimes possible that in the space of one session the
students will operate in three separate types of activity and in different groupings. Finally, the
lessons have been devised to be as motivating as possible to students. We have attempted
to balance the social and emotional needs of the students along with their need for
‘excitement’ in Drama in as much of the work as possible. This can best be explained as the
two layers: Play for the Teacher and Play for the Students. The Play for the Teacher
addresses the key learning that the teacher is aiming to achieve. The Play for the Student
addresses the emotional and imaginative needs of the student at any particular stage of their
development. Schemes of work are reviewed by staff and students at the end of
projects/schemes to see if they engaged/challenged. The department staff regularly
exchange their experiences of the Scheme of Work at department meetings - the successes
and failures of different strategies are a prominent part of this exchange.

‘more than just a school’



KESGRAVE IGH SCHOOL

Differentiation: This is done in Drama through 2 main approaches.
o Differentiation of work; Physical resourcing Human resourcing Recap / revision /

reinforcement Intervention / independence Speed and rate of progress Task / learning
style Theme-based group activity Task-based group activity Enrichment / extension
Outcome Peer support / mentoring

o Differentiation by grouping. Individual Pairs Friendship Ability Mixed ability Random
Whole class

This is what you would expect to see in Drama where there is effective differentiation.
o Pupils working independently and showing autonomy;

Pupils would be working in a variety of different ways;

The classroom would be organised in an appropriate way for the lesson;

All pupils would be involved and well motivated,;

The teacher would be free to move around the classroom;

There would be a positive pupil-teacher interaction;

Pupils would be involved in negotiating their work;

Pupils would present their outcomes in a variety of ways;

A variety of assessment techniques would be in use;

The teacher would adopt a variety of roles;

Co-operative learning would be taking place;

Teachers’ planning and records would be on an individual basis.

OO O0OO0OO0OO0OO0OO0OO0OO0OOo

SEN/Working with Teaching Assistants: For Drama teachers working with pupils who
have been formally designated as having Special Educational Needs, the above notes on
differentiation, which is concerned with devising tasks, teaching in relation to those tasks,
and assessing pupils’ responses to them, are equally applicable. Sometimes necessary
changes, engendered by the particular nature of the statement of SEN, will need to be made
to the teachers normal tasks, resources, responses, support or group structure. For the less
able, tasks are usually presented or re-presented in several different ways. Teachers tend to
afford these pupils more time, provide them with additional support by way of explanations
and extra resources allow them to complete their tasks at a relatively slower pace.

AFL: AFL technigues will be present in lessons in many different ways due to the nature of
the subject. Students will watch and share performance work and will then give feedback on
this work — suggesting improvements and possible avenues for development. Post it notes
added to development work. Self and Peer Assessment.

Marking: At the end of a unit of work, teachers make a judgement against the learning
outcomes or examination criteria. These records enable the teacher to make a termly
summative assessment of progress for each student, as part of the school’s reporting system
to parents/carers. Our principles are built around informative feedback to ensure student
progression. Recent developments at KS4 have put more emphasis on this element and
involve the students more in their development.
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Homework, Extended Tasks & Out of School Learning: Drama occasionally requires
pupils to work on homework in the GCSE Drama course. In the lower school homework is
NOT set (although may be set as and when necessary — this may be rehearsing for an
assessment for example). The homework set for a GCSE group details when each piece is
set and to be given in. The few days allocated for completion give the students flexibility for
research and planning his/her time before the completion date. We expect completed
homework to be given in on time. This gives students valuable experience of working to
deadlines and facilitates staff with their marking schedules. Homework/Extended tasks vary:

a) Reading a class text, learning lines or writing up class notes made about a
detailed investigation.

b) Planning, writing or redrafting a piece of written work.

C) Research, collection of information for an individual or group project.

d) Completing an exercise to practise, enforce or apply skills taught in the class
work.

e) The appropriate task selected by the teacher is commensurate with the ability

of the students.

Literacy & Numeracy: Literacy in Drama in an extremely important part of the whole
departments philosophy and pedagogy. The ‘Goddesses of Theatre’ were created as part of
a ‘common currency’ with regard to the subject. The 5 Goddesses underpin everything we
do in Drama across all key stages and are inherent within all schemes of work.
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ENGLISH [HOME]
Pedagogy

Subject knowledge is key to successful English teaching. Our pedagogic entitlement
facilitates the broadening of whole-department knowledge of English and contemporary
issues in the subject. Our use of Subject leaders at all key stages ensures all meetings are
led by specialist staff with expert subject knowledge. Performance management programmes
and annual staff targets dictate our CPD programme. A wealth of experience within the team
is used to coach, mentor and support the pedagogic development of others. Staffing
patterns in English consider appropriate subject knowledge and experience. We regularly
seek opportunities to attend external courses to continue our team development, feeding-
back to the whole-team key findings from these experiences. We have hosted local English
network meetings to ensure these pedagogic opportunities meet a wider audience,
particularly our staff. We have strong links with the County advisor for English (Jo Merion)
and local AQA representative (Mike Carter). Our current development programme seeks to
create confidence in our staff, aiding our teachers in setting appropriate and challenging work
for our students.

Promoting Independence, Creativity, Challenge and Engagement

Recent focus groups and student interviews have supported the fact that challenge and
engagement are a feature of students’ experience in English. All classes are offered
opportunities for autonomous, group and whole-class learning events. There is a clear
sense of collaboration in English lessons. We aim to develop students’ resilience,
confidence, independence and voice. A significant factor in creating challenge and
engagement in English is high teacher expectation and obvious enthusiasm; attributes which
we encourage. Teachers’ expectations, reflected in their teaching and planning, must be
high to extend previous knowledge, set challenge and prompt engagement. English lessons
consistently explore the process of creativity and celebrate the value of imagination and
expression through all literature studied. We continually provide the tools for students to be
creative themselves in a wide range of mediums. There is care taken by staff to cultivate a
positive classroom climate resulting in positive pupil attitudes in English. This attitude and
trust allows us opportunities for independent tasks and improve strategies for autonomous,
personal engagement with the subject. Challenge is also heightened by an interactive and
involved approach to studies.

Differentiation

Our policy of mixed-ability teaching at all key stages ensures differentiation is at the heart of
our planning. To ensure consistency and continuity in our approach we use our long term
plans as the guide to exploit opportunities to differentiate. In order to develop our practice
even further we have a series of meetings planned led by SEN representatives to aid our
reflection on current policy and practice. We always seek to identify the particular needs of
the learner beyond the statistical and historical data. With intimate knowledge of needs we
match work to the differing strengths and weaknesses of individuals or groups in order to
extend their learning. It is important to consider how these demands change over time.
Positive differentiation enables access to the curriculum for all and generates challenge and
engagement. We design a curriculum experience to cater for all interests and preferred
learning styles.
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SEN/Work with Teaching Assistants

Lessons are planned to account for the range of abilities typical in our classrooms. The
‘Pathfinder’ data is a key source used to assess our pupils’ prior learning and plan
accordingly. All English staff use IEP, school action and school action+ summaries to inform
planning across all key stages, regularly contributing subject-specific reviews to keep this
data as relevant as possible. It is important to value discussion with all students when
identifying specific needs. Dialogue with SEN students and TAs often aids our
understanding of barriers to learning, which can then be removed. Planning should engage
TAs in purposeful and (when appropriate) directed support. We value the relationship and
understanding TAs hold with their students and recognise their input in our knowledge of
student needs.

AFL

The English department is encouraged to use a variety of relevant assessment tools to move
learning forward. Incorporating the ‘10 principles of AFL’ strategies are regularly explored
and experimented with by team members and the English staff have led Teaching and
Learning groups developing whole-school approaches to AFL. The department long-term
plans establish what students are going to learn before they state what they are going to do,
supporting a key practice of quality AFL. The established AFL techniques used in English
are peer and self-assessment, guided reflective learning, establishing one focus for marking,
traffic lighting, two stars and a wish, mini whiteboards, target-setting, WILF and Walt amongst
other techniques. We are always ready to adapt our approach when meeting unexpected
challenges and difficulties.

Marking

A recent audit has identified the key characteristics of good quality marking in English. In-
line with whole-school policy marking is frequent, detailed, personal and places emphasis on
providing individual advice and targets for students. Oral feedback is given priority as the
most effective tool for personal feedback. The most effective marking will identify success
criteria with students prior to the assessment phase. There is heavy emphasis on the use of
‘two stars and a wish’ as a simple, positive structure to follow. This simple technique has
been given precedence in the recently introduced ‘key stage 3 review’ completed every six
weeks. Time is devoted to reflection and discussion about teacher assessments and ways to
aid progress. Every key stage 3 English book has the marking symbols relevant to the
technical skills evaluated in the subject. A2L scales are used to indicate perceived effort on
particular tasks. Peer-marking is used frequently across all year groups and a development
plan is in place to make this process as efficient as possible in the lower years.
Standardisation of all key stage marking is frequent and extensive.
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Homework, Extended Tasks and Out of School Learning

We hold high expectations of the work pupils complete at home or outside the lesson. All
tasks set for completion outside the lesson must consolidate and develop the learning
experienced in our classrooms and will often prepare students for future lessons. Homework
is set on a regular basis and can itself be used as a prompt for wider engagement in English.
We encourage a love of reading through numerous out-of-lesson activities. The library is a
hub of ‘out of lesson learning’ with dinnertime events such as guest speakers, reading,
writing and film clubs, theatre trips and a debating society. We are extending our ambition
for ‘out of school learning’ by encouraging students to pursue live audiences. Examples
include entry to the ‘500 words’ short story competition, posting examples of quality work
online, forwarding moving image work to radio Suffolk and sending Shakespeare work out to
local primary schools. Setting high expectations is pivotal to engagement and students will
always respond with in-depth research, particularly when engaging with resources
unavailable in the classroom. This enhances study skills for autonomous work and should
encourage support from parents. We see students in our subjects taking full advantage of
the excellent ICT resources after school. Further use of the VLE will encourage further
opportunities for engagement with the subject in students’ own time.

Highlighting Literacy and Numeracy

All teachers are teachers of Literacy and Numeracy. In English we must be the example to
follow. The Literacy and Numeracy TLG group is co-run by our key stage 3 coordinator and
we are steering the whole-school development in this area. Also, we are working even
closer with our SEN department to develop the literacy and communication data for all KHS
staff. We are key contributors to whole-school visual and digital literacy through our many
media units and BTEC and A level courses. Our aim is to give all students the ability to
transfer studied skills, knowledge and understanding of Literacy elsewhere in their school
lives. The subject has numerous strategies for developing, assessing and building
confidence in listening, speaking, reading and writing skills with the ultimate aspiration for all
students to express themselves clearly across the curriculum. We expect all students to
develop confident communication skills throughout their time in English. We exploit every
opportunity to promote Numeracy using appropriate terminology, strategies to evaluate
number and value the transferability of skills. We are seeking to develop further
opportunities to make effective use of Numeracy in our schemes of work.
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Ethics and Philosophy department [HOME]

In Ethics and Philosophy we believe in developing the whole student. We believe that
students learn best when they are encouraged to be creative and are engaged in the
challenge of learning. We try to constantly challenge them to think about who they are and
what their place in the world is alongside the richness and diversity of other people. We
encourage an exploration of the diversity of religions, cultures and societies. We include a
broad range of political, religious, ethical, sociological, psychological and philosophical ideas.
At KS3 we try to include all these in our thinking and planning moving at KS4 and A level
into more specialist subject approaches.

Our pedagogies are varied but we believe in active and creative learning where the learner
is not only developing knowledge but is developing transferable skills important throughout
their life. We are creative in our use of resources and share our lesson plans and resources
through the school z drive and frog. We strive for our lessons to be exciting, engaging and
use topical information to keep our learning relevant.

We love the challenge of mixed ability teaching and use a huge variety of different ways to
differentiate and keep all learners engaged. We value teaching assistants in working with us
in the class room and we produce differentiated work for students. We do however believe
that all students can think and reflect and that all students’ views are valued and our
discussion based work allows all to develop and give their own maturing views. We pride
ourselves on how we are able to stretch all learners and can see in the work that we produce
that students are being fully challenged. We encourage students to work together in groups
and believe that we have some well-developed collaborative learning techniques.

In KS3 we have developed 3 assessment pieces for each year group which involved
extended writing. These are sophisticated writing challenges that involve conceptual
connections and really challenge understanding. Through these and other pieces we believe
that we help to develop great literacy skills of analytical, creative and evaluative writing.

These pieces form the central basis of our assessment for learning as each piece is
levelled e.g. 6b. The marking format also gives clear feedback on what they need to do to
achieve the next level. We have worked on making clear the characteristics of each level of
work and made clear to students how they can improve to the next level. At GCSE and A
level we use exam criteria to inform students on how they can make further progress. We
ensure students are familiar with exam assessment objectives and we make clear to
students how they can make further progress against these levelled criteria. We use exam
grades to inform students both of current achievement but also we make clear how they can
improve.

Marking underpins our responses to students. We include the 7Cs in our marking comments
and give personal and informative written comments that both praise students work and
helps them to see areas for further progress. We pride ourselves on our personal feedback
to students but we also use peer marking and self-assessment to help students to
understand not only what they are learning but how they are learning. We extensively use
the schools reward and praise system to motivate students and show we highly value
students’ work.
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Homework is regularly set throughout the department but we do not set home work for the
sake of setting it, we set it because we believe that it enhances our class work. It allows
students more independence and often allows them more creative opportunities. We value
the skills of organisation that homework demands but recognise that for some students this is
really hard to achieve. We see the input that discussions at home have with students and
believe that students bring lots of important ideas with them into the class room. We hope
they also take lots of ethical and philosophical questions out of the class room. We have
seen the success of extended homework tasks that allow students’ longer periods of time to
plan, research, create and evaluate.

Ethics and Philosophy is a rich subject which stimulates students. We believe we stretch
students thinking and we help them really to explore who they are and who they could
become. We help students both to understand their place in the world and how they can
influence that world. We work together as a team to support each other in making that
exciting learning journey a stimulating and fulfilling experience.
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Geography [HOME]

A Clear structure Lessons should have a clear structure with aims communicated to
the pupils.

Starters and Plenaries Where appropriate lessons should contain starters and
plenaries where knowledge from previous lessons is revisited and lesson content
reviewed at the end.

Group work opportunities for pupils working in a group should be made regularly and
the department’s group work policy adhered to.

Know how to learn and work individually. Pupils should be taught the skills of
learning particularly in Key stage 3 so that they may be able to work effectively under
their own steam later on.

Presentations Key to the work of the department is to work on the skill of presenting
as a learning tool. (Glasser 90% retention when speaking about something)
Discussion Allow opportunities for discussion and debate between pairs and groups
and sometimes whole class. (Glasser 70% learning benefit)

Use of ICT. To use ICT in general classwork but to also teach specific skills
associated with it such as “How to search effectively” and how to best use certain
programmes like “Serif Movie” and “Photo story”

Skill development Always focus on skill development in lessons whether it be
specific geography skills like map work or more general skills involving literacy and
numeracy.

AfL. To assess pupils formatively on a regular basis. Share marking criteria in pupil
friendly language and encourage individuals and peers to use this in making
judgements on work.

Feedback to be specific and target related. Pupils should be provided with
feedback on a regular basis in a variety of forms. Written feedback should show what
pupils have done well and be specific about what needs to be done to improve.
Level and ATL Policy should be given and communicated to the pupils and used as
a basis for identifying progress and how to do better in the subject.

Challenge. Sufficient challenge must be provided to cater for the range of abilities in
the room. Discreet materials in the form of levelled worksheets scaffolding and
suchlike should be provided where necessary as well as extension activities.

Active learning Interesting and engaging lessons need to be provided on a regular
basis in each unit where pupils have the opportunity to explore ideas with others
around and about the classroom.

Field work To use the real world as a learning tool wherever possible utilizing the
school grounds and the wider world.

Enjoyment Above everything to focus on the pupils enjoying geography in year 7.
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ICT [HOME]

Pedaqgogy:

Actively encourage students to discover and find out how things work independently.
Give students the opportunity, where possible, to teach each other new skills.
Exploit opportunities to encourage group work within lessons.

Technical language will be used appropriately within lessons.

Lessons will include an interesting variety of tasks.

Promoting Independence, Creativity, Challenge and Engagement:

Clear objectives ensure students share an ‘I can do it’ feeling and feel they have
control over their own progress.

High expectations mean students know they will have to work hard and stay
focussed.

Extension activities that challenge the students to work things out for themselves
should be used.

Differentiation:

To ensure all students can achieve to their full ability suitable differentiated tasks will
be provided so that all learners can access each lesson.

Seating plans will be carefully considered to enable students to work well with people
around them.

For written work it may be appropriate to provide a writing frame for some students.

SEN/Working with Teaching Assistants:

Teachers will ensure they are aware of the current SEN situation within each of their
classes and provide suitable support where necessary.

If a Teaching Assistant is with a class it is important to provide them with appropriate
resources to enable them to support the student(s) they are working with, particularly
as they may not be able to speak the language themselves.

When a Teaching Assistant supports a group regularly it would be beneficial to
discuss the next lesson with them in advance.

Students will be fully aware of the marking criteria for each unit of work and will
understand how the national curriculum levels are awarded.

Students will be given the opportunity to level their own work based on the level
criteria and can then compare this with the level given by their teacher.

Student will be given the opportunity to discuss their end of unit level, A2L and targets
for improvement with their teacher at the end of each formal marking period, this will
help students to understand where they are and what they have to do to improve.
Feedback will form an integral part of the teaching of ICT and will be “built” in to the
schemes of work. This will take the form of both formative teacher feedback and peer
feedback, to encourage good practice and communication skills between the
students.
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Students will be made familiar with the mark schemes for their chosen course; these
will be explained and used throughout the teaching of the work.

Students will use the schemes of work to peer mark each other’s work and give
feedback and ideas for improvement.

Feedback (formative and summative) will be used continuously throughout the
assessment of coursework, and will be provided by both the teacher and the students
peers.

Marking:

KS3

KS4/5

Students’ work will be formally marked at the end of each unit of work, where they will
be given a National Curriculum level so they are aware of the level at which they are
working. They will also be given an A2L level and two targets for improvement (one
unit specific and one general) so that they understand how to progress and improve
upon their current work.

Where a unit of work is longer than 3 lessons, there should be informal “monitoring”
marking taking place, this will allow the teacher to make sure students are on track
and to put into place any support needed by the student.

Students’ coursework work will be monitored and marked or a regular basis. Where
controlled assessment takes place, students will be given appropriate feedback
throughout and an idea of their current attainment at suitable increments (such as the
end of activities) as formal marking cannot take place until the end of the assessment
period.

Homework, Extended Tasks and Out of School Learning:

Homework provides valuable consolidation and extension to work done in class and
may take various forms such as the collection of information, design work or
worksheets based on the current unit of work.

At Key Stage 4 where students are working on controlled assessments, only research
may be carried out at home.

Students who are studying a vocational course at Key Stage 4 will be provided with
personalised tasks to complete out of school.

Highlighting Literacy and Numeracy:

During the teaching of ICT, key terminology will be highlighted and students will be
encouraged to use these both verbally and in the written form.

Communication is a key aspect within ICT and students will be taught how to
communicate effectively in a variety of situations (one to one, groups, whole class)
and in a variety of methods (electronically and face to face).

The quality of written communication will be checked in all written work, highlighting
any spelling, punctuation and grammar mistakes.

Numeracy skills will be encouraged where applicable (spreadsheets etc.), students
should be given the opportunity to link principles back to their maths lessons.
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Mathematics Department [HOME]

Pedagogy — Promoting Independence, creativity, challenge & engagement

1)

2)

3)
4)
5)

6)

7

8)

Every student has the right to enjoy a high quality maths education appropriate to their
ability and potential that encourages the confidence and curiosity to explore mathematics
without fear of hindrance.

Learning should develop an understanding of mathematics as a universal language that
can be used as a powerful tool to solve problems and explain the world around them, not
as an intimidating subject that is separate from their real life experiences.

Maths lessons should be enjoyable, challenging and engaging; employing a variety of
approaches which allow students of different learning styles to actively participate.
Lessons should encourage independent thinking, promote enquiry, and inspire
discussion and questioning with the opportunity for students to reflect on their learning.
Extended tasks and open-ended investigations are used to help students develop their
skills in preparing and delivering presentations to their peers.

Student class groupings will be carefully considered and regularly reviewed to ensure the
most effective delivery of lessons, and staff will support each other to deal with any
disruptions that may hinder learning.

Staff will contribute to the on-going development of the Mathematics Schemes of Work
and shared library of resources that are used to plan lessons and activities. Teachers can
still plan independently and have the flexibility to teach in response to the needs of
particular classes and individual students.

There is an ethos of high level cooperation between teachers to promote sharing of
resources, latest pedagogy and good practice, that is underpinned by regular mutual
observations and CPD discussions, coupled with the ideas generated from Maths Team
Room discussions.

Assessment for Learning, Marking & Feedback

1)

2)

3)

4)

A range of formative assessment strategies are employed in the classroom using oral,
written and visual methods to give immediate feedback that help inform planning, and
both current and future learning.

Summative assessment of classwork and homework is carried out using teacher, peer
and self-assessment methods. This is underpinned by regular (autumn and end of year)
written assessments. Teachers maintain records of their own assessments and have
access to the relevant department and whole school data.

Regular feedback is given to students using individual written comments to note
attainment, praise positive performance and to help students identify how they can
improve. Written feedback is complemented by teacher & student discussion, using a
common language of learning (the 7Cs), to involve students in evaluating their own
learning

Teachers provide termly reports of Attainment and Attitude to Learning that are shared
with students, as well as annual written reports for parents.
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Homework, Extended Tasks & Out of School Learning

1)

2)

3)

4)

The Mathematics department believe that homework has the dual purpose of ensuring
that effective and sufficient practice of techniques and topics is undertaken, alongside the
need for developing and challenging mathematical understanding.

Homework is set on a regular basis and students receive written feedback on its
completion.

Homework can develop extended tasks to increase the richness of mathematical
discovery and link mathematical learning with other disciplines and encourage
collaboration and, creativity.

For out of school learning parents are given access to appropriate support materials that
will enhance their own knowledge of how mathematics is taught within the school, and
after school clubs increase the applications of mathematics being used.

Differentiation, SEN, Working with Teaching Assistants

1)

2)

3)

A broad spectrum of ability exists within each of the tiered maths sets and work is
differentiated in order to challenge and progress the understanding of every student in a
classroom climate where all students feel they can contribute positively to their learning.
Tasks, written questions and oral questions are devised to be appropriate to individual
students. Teachers will identify when learning aids, additional support or intervention is
necessary and when the most able can be challenged with enrichment activities.
Teachers collaborate with Teaching Assistants to share learning aims and teaching
strategies and to plan individual and small group T.A. led work that builds on the class
teaching. Dialogue between teachers and T.A.s should include reflection on progress and
draw on the often extensive T.A. knowledge of individual students and their learning
needs.

Literacy & Numeracy

1)
2)
3)

4)
5)
6)

Identify and reinforce the use of keywords and vocabulary with correct spelling.

Research definitions of terminology including real world examples where possible.
Written methods to describe processes, calculations and findings and oral presentation to
articulate understanding.

Develop confidence in both written and oral arithmetic skills.

Deliver a consistent approach to suitable arithmetic techniques.

Instil competence in handling money and other real world applications that show the
relevance of mathematics.
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Modern Foreign Languages [HOME]
Pedagogy:

e Students should be encouraged, where possible and appropriate, to discover
grammar rules and new vocabulary for themselves either individually, in pairs or in
groups. Active learning is fundamental to remembering rules.

e Objectives should be made clear using WALT and WILF so students know the
purpose of the lesson and the success criteria.

e Students should build on prior knowledge and be aware of how language can be
used in different situations.

e Opportunities to use ICT and Group Talk within lessons should be exploited.

e Target language should be used appropriately within lessons.

e Lessons should include an interesting variety of tasks.

Promoting Independence, Creativity, Challenge and Engagement:

e Clear objectives ensure students share an ‘l can do it’ feeling and feel they have
control over their own progress.

e High expectations mean students know they will have to work hard and stay
focussed.

e Opportunities to discover language and grammar rules give students a sense of
achievement and increase engagement and a sense of challenge.

e Students should be taught appropriate bilingual dictionary skills to give them more
capacity to work independently yet accurately.

e Use 3b4me principle to encourage students to use brain, book and buddy before
asking teacher.

e A variety of speaking tasks should be made available to students throughout each
Key Stage as speaking is closely linked to motivation.

Differentiation:

e To ensure all students can achieve to their full ability suitable scaffolding must be
provided so that all learners can access each lesson.

e Seating plans should be carefully considered to enable students to work well with
people around them.

e Tasks to use new language and structures such as classification work will help to
support all learners.

e Some students will benefit from a transcript or jumbled up answers to help them to
complete listening tasks. This will increase confidence and engagement.

e For written work it may be appropriate to provide a writing frame or a cloze task for
some students who could also be encouraged to add their own sentences if they felt
able to ensure they are able to reach an appropriate NC level.

e More able students could be used as Language Leaders.
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SEN/Working with Teaching Assistants:

Teachers should ensure they are aware of the current SEN situation within each of
their classes and provide suitable support where necessary.

If a Teaching Assistant is with a class it is important to provide them with appropriate
resources to enable them to support the student(s) they are working with, particularly
as they may not be able to speak the language themselves.

When a Teaching Assistant supports a group regularly it would be beneficial to
discuss the next lesson with them in advance.

Students should be aware of the learning objectives and how to achieve them.
Questioning should be carefully used to effectively improve learning.

Students should be given formative feedback to help them move their learning
forward.

As appropriate students should be encouraged to assess their own work and that of
their peers. This will help them to know what ‘good’ looks like. They will initially need
scaffolding to help them to become reflective learners.

The ‘Rate your Learning’ pyramid could be used to involve students further in their
own learning. Students should also have access to good modelled work where
appropriate.

Marking:

Students’ work should be marked regularly using two stars and a wish. Ideally this
should be related to the learning objective and success criteria of the lesson.

As appropriate students should be given a National Curriculum level so they are
aware of the level at which they are working and support should be provided to
enable them to progress to the next level.

Homework, Extended Tasks and Out of School Learning:

Homework provides valuable consolidation and extension to work done in class and
is a vital part of language learning.

Homework may take various forms, for example learning vocabulary, practising
speaking, teaching some phrases to somebody at home, reading, revising or
completing a written task.

At Key Stage 4 students are also required to continue working on controlled
assessments at home to enable them to reach their potential.
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Highlighting Literacy and Numeracy:

The nature of teaching MFL ensures that literacy and the use of grammatical terms,
as well as an awareness of how language works, is firmly embedded into teaching at
all Key Stages.

At KS3, we build on the students’ knowledge of grammatical terms and concepts by
relating them to the new foreign language they are learning.

Success at Key Stages 4 and 5 is linked to the ability to manipulate language and this
is achieved by the building up of vocabulary, the acquisition of grammatical
knowledge and strategies to alter language according to the topic or context.
Students use numeracy in a variety of contexts such as counting, sums, telling the
time and looking at café bills.
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PE Department [HOME]
Pedagogy

Our principal aim is to develop the children’s knowledge, skills and understanding, and we do
this through a mixture of whole-class teaching and individual and / or group activities.
Teachers draw attention to good examples of individual performance as models for the other
children, and we encourage the children to evaluate their own work as well as the work of
other children. Within lessons we give the children the opportunity both to collaborate and to
compete with each other, and they have the opportunity to use a wide range of sporting
resources. Pupils have the opportunity to evaluate the effects of differing equipment on their
performances and assess the suitability of equipment in relation to their current attainment
levels.

Promoting Independence, Creativity, Challenge & Engagement

PE lessons naturally lend themselves towards creative learning. Within all activities,
students are given the opportunity to be creative and produce innovative and novel ideas in
order to solve the challenges faced. Examples of this include; developing tactics to outwit
opponents, choreography and devising routines. Students are also given the opportunity
develop personal training plans to support and strengthen core physical skills. All pupils
experience the full range of activities covered and working on different sports increases the
challenge to students and engagement with physical activity. Working within vastly different
facilities, such as Dance studio, Multigym and the field, also promotes opportunities for
leadership alongside independence of working on their own development.

Differentiation

In all classes children have a wide range of physical ability. An individual’s success can also
vary greatly from one activity to another and at times within the same activity such as
Athletics. We provide suitable learning opportunities for all children by matching the
challenge of the task to the ability of the child. We achieve this through a range of strategies:

e Setting common tasks that are open-ended and can have a variety of results (e.g.
timed events, such as a 100m sprint)

e Setting tasks of increasing difficulty, where not all children complete all tasks (e.g.
Trampolining routines — pupils are taught safe and appropriate routines based on
their confidence and control on the trampoline)

e Grouping children by ability, and setting different tasks for each group (e.g. Rugby
games of full contact, semi contact, tag rugby)

e Providing a range of challenge through the provision of different resources (e.g.
different gymnastics equipment, Transition / foam tennis balls).

SEN/Working with Teaching Assistants

The PE department believe strongly that we need to work alongside any teaching assistants
to ensure a consistent and engaging approach to PE. We share all of our resources and
ideas with appropriate staff. Within all classes there are students of differing abilities and as
such we ensure that our planning and curriculum develop appropriate lessons for the full
range of abilities within PE. See PE SEN policy for more details
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AFL

In order to maximise the tracking of a child’s progress in PE an initial assessment will
generate a baseline measurement of skill proficiency and this may be reviewed at any stage
of development in line with national and local benchmark scores and targets. It is recognised
that the specific nature of PE means assessment information will need to be explained
clearly to pupils, parents/carers and staff. Unlike other subjects that may be more capable of
plotting a linear progression in terms of pupil assessment, the very varied nature of activities
studied within our broad and balanced curriculum means that it is possible for a pupil to
perform to a very high level in one area and then find the next activity very challenging. E.g.
A county Rugby player would excel in Rugby lessons showing gifted and talented traits but
could find the next activity of Gymnastics particularly difficult. These two assessments would
make it likely that their overall pupil tracking data rises as well as falls during the course of a
Key Stage. This is perfectly reasonable and understandable. It is important that our
assessment process is a transparent one and one that all interested parties understand. See
PE assessment policy for more details.

Marking

Teachers assess children’s work in PE by making assessments as they observe them
working during lessons. Older pupils are encouraged to evaluate their own work and to
suggest ways to improve. These judgements are made against the National Curriculum or
relevant exam criteria e.g. GCSE PE. At the end of a unit of work, teachers make a
judgement against the learning outcomes, expectations for the unit of work and National
Curriculum levels. These records also enable the teacher to make a termly summative
assessment of progress for each child, as part of the school’s reporting system to parents/
carers. The teacher passes this information on to the next teacher at the end of each year.

Homework, Extended Tasks & Out of School Learning

Within exam courses, regular homework is set to further promote pupils learning. The nature
of the tasks will be set in according to the age group, ability, course content and
appropriateness.

Highlighting Literacy & Numeracy

Literacy and Numeracy are vital skills in education and within PE lessons we ensure that all
students are given the opportunity to develop these skills when evaluating performances or

when competing within a physical activity. Within exam courses, key words and numerical
information are given due importance.
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Psychology [HOME]

‘Taking the journey with the students in order to enable independent learning’

The psychology department is committed to developing learning strategies that develop
effective learners as well as competent psychologists. Schemes of work will include a range
of different learning exercises that will target different learning qualities and develop
excellence in psychology. The department recognises the important role of collaboration in
building learning experiences that benefit all. Therefore, all members of the department are
encouraged to share, discuss and develop resources with each other through department
meetings, on the shared area and VLE. We recognise the value of the 7Cs approach to
education and consequently endeavour to place learning at the heart of all lessons.

Pedagogy

We understand the importance of using a wide range of pedagogical approaches that both
deliver excellent subject knowledge and offer students the opportunity to exercise and build
their ‘learning muscles’. As a consequence, constructivist approaches should play a central
role in schemes of work across both key stage 4 and 5. The psychology department
employs an excellent range of pedagogy that effectively facilitates the development of
learning qualities and should consider the following when using an approach:

1. Ways of making learning more visible to students.
How the 7Cs can be facilitated through schemes of work and lessons.
How to balance the pressures of exam performance and building better learners?
The role of starters and plenaries to make learning more visible
How reflection on learning will be included
How to offer challenge to all students
How to engage and support the development of all students

No gk whN

Pedagogical strategies will be reviewed and schemes of work updated at the end of each
topic studied at both KS4 and KS5 as an on-going process by using faculty time throughout
the year.

Marking

Marking should be perceived as an opportunity to stimulate a learning dialogue with
students. It is therefore important that comments on students work is clear and highlights
strengths, weaknesses, targets areas for improvement and learning styles/habits to be
considered. Marking should also accurately reflect exam criteria and offer students the
opportunity to reflect on their learning. Immediacy of feedback is important and therefore we
will aim to mark assessed pieces of work within a week of the hand in date and should be
marked after two weeks at the latest. Exercise books will be checked at least once every 6
lessons.

Examples include the no grades on work policy (used sparingly), GCSE essay reflection
sheets and 7Cs profiles.
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Assessment for Learning

Assessment for learning is seen as an opportunity to develop learning dialogues with
students and as such is an integral part of the process of developing ‘attitude to learning’
levels. It is imagined that psychology staff will offer students the opportunity to discuss their
learning and generate their own attitude to learning level.

Peer and self-assessment are important tools for assessment and should be used frequently.
They should focus on both the quality of psychological understanding as well as learning
habits (through the 7Cs). However, they should not be seen as a substitute to teacher
assessment, but as another tool to enhance the dialogue with students about their learning.
Feedback on student’s work should always aim to spark reflection and should be of the
highest quality. Furthermore, a student should always be able to tell what level they are
working at and how they can improve.

Differentiation should be used to support and stretch learners of all abilities. The department
uses a range of strategies including targeted worksheets, variety in teaching style,
personalised learning units, target setting, settler and extension tasks.

Subject mentoring will be offered to students where a member of the Psychology department
feels this is appropriate.

SEN/Working with Teaching Assistants

The psychology department is committed to inclusion and endeavours to tailor lessons to the
individual needs of students. The needs of all students is important and therefor teachers
should endeavour, where possible, to use teaching assistants to enhance the learning
opportunities for the whole class.

Where possible and appropriate, Psychology teachers should discuss the learning needs of
students with the allocated TA and consider how best to use the time of the TA. This may
include exploring the scheme of work and lesson plans/objectives in order to help students
benefit from learning exercises in lessons.

Homework, Extended Tasks & Out of School Learning

The psychology department recognises that learning continues outside of the classroom and
therefore is a vital part of the learning process. It would also suggest that work set outside of
the classroom has to meaningfully serve the purpose of developing learning and competence
in psychology. To this end, students following a psychology course should be made aware
that consolidation and preparation work between lessons is an important aspect of their
learning habits. Therefore the principle of continuous revision should be actively encouraged
and visible in their exercise books. We are committed to developing independent learners
and therefore would like to highlight that at GCSE level we will scaffold revision in a more
directed way than at ‘A’ level where the department will act more as facilitators. This means
that extra revision session will only be available to GCSE students. Students will still be
supported, but in order to help them manage the emotion of learning and time management,
this support will only occur at specified times each week through ‘drop in’ sessions.
Homework should be set frequently, (at least one homework set per topic at GCSE and three
per unit at ‘A’ level) and could include opportunities to develop research skills and work out
learning muscles that they may not get an opportunity to develop within lessons.

Examples include the sixth form transition exercise, GCSE research assignments and
application exercises.
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Science Faculty [HOME]
Pedagogy — promoting independent creative learners that achieve their potential.

“Inquiry-based science education (IBSE) has proved its efficacy at both primary and
secondary levels in increasing children’s and students’ interest and attainments levels while
at the same time stimulating teacher motivation. IBSE is effective with all kinds of students
from the weakest to the most able and is fully compatible with the ambition of excellence.
Moreover IBSE is beneficial to promoting girls’ interest and participation in science activities.
Finally, IBSE and traditional deductive approaches are not mutually exclusive and they
should be combined in any science classroom to accommodate different mindsets and age-
group preferences.”

Directorate-General for Research Science, Economy and Society

The Science Faculty aims to:

o Support students learning using criterion referenced assessment; these criteria
are made available to and discussed with the students to ensure the best use is
made of them.

o Create a working atmosphere that is supportive of staff and pupils and geared
towards effective learning. We believe we should be well organised so that our
decision-making is open and rational.

o Give pupils, parents and staff open access to high quality data informing them of
pupil progress and potential in science.
o Deliver lessons that will develop a range of learning styles in our students

encouraging students to be inquisitive, creative in their thinking and imaginative at
problem solving.

Differentiation — across the whole range of abilities and needs.

The Science Faculty subscribes to the mixed ability ethos of the school throughout its
provision from year 7 to year 13. This allows the faculty to identify our learners talents
across the spectrum of the material delivered including those with talents in oral or practical
tasks. The science faculty uses KS2 data, reading scores and IEP information to identify
those most likely to need more challenging work or extra support. The range of skills
assessed in Science allows a broad range of pupils to excel as is reflected by our KS3 and
KS4 results being above the school’s average. Inclusion of extension tasks for the more able
and support materials for those that need them are part of our schemes of work. The wide
range of teaching styles suggested by the schemes creates an environment in which all
pupils can achieve to the best of their ability. Classroom support from teaching assistants
should be used to the best advantage of those that need support, clear communication with
support staff is vital in order to provide the best learning environment for those being
supported. A wide range of courses is available for students to choose the most appropriate
one for them at KS4 and 5.
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Assessment for learning

All pupils should be given opportunities to reflect on their quality of learning and the ways in
which they can improve via self-assessment, peer assessment and teacher assessment. It is
the responsibility of the science tutor to keep a record of their groups marks, assessments
etc for the year. This information can be used when reviewing progress with students and
their parents as well as being shared with other staff that teach the group.

At key stage three pupils will have at least one APP assessed per unit formally and recorded
by teaching staff. All end of unit tests will be marked and results entered onto science
database and related NC level.

At key stage four and five pupils will all have assessed elements of the course , as well as
end of unit tests marked according to the exam boards marking criteria. Students are kept
informed of these criteria and should receive regular feedback on how to improve their ability
to match them.

Regular quality feedback to students is vital to move their learning forward. This may be
written in books (see below) or through conversations with students about their work.

Marking

It is important that pupils get regular feedback about the quality of their learning, the ways
they can make further progress and indications that their efforts are valued.

Staff are recommended to mark pupils book at least 3 times within the course of a unit at
KS3 and KS4. At least once a unit the teacher should make clear references to targets the
students should aim for. Students can be given an Attitude to Learning mark scale 1- to 6
after the first half term, as earlier presumes prior teaching experience of the pupil. Itis the
responsibility of the member of staff to maintain a record of any marks awarded in the
course of each unit , for comprehensive feedback to colleagues, parents and the pupil.

Literacy

Much of the assessment that is inherent in the science curriculum is closely linked to the
students literacy. Developing strategies for answering longer questions and structuring
controlled assessments is being delivered all the time. Key words and glossary of terms that
are subject specific are part of all of the schemes of work we write.

Numeracy
Numeracy skills are delivered as part of the key stage three curriculum. We try to avoid
assumptions about numeracy levels as we teach in mixed ability groupings and therefore the

skills we need are taught from scratch. The range of numeracy skills delivered is too broad
to list here.

‘more than just a school’



KESGRAVE IGH SCHOOL
Dance Department [HOME]
Pedagogy

The principle aim of the Dance Department is to inspire all students through positive,
engaging, relevant, and challenging learning experiences. Participating in dance can develop
team work, creative and reflective thinking skills and can provide the students with a means
of expressing their identity. Specialist teachers across all key stages provide students with a
mixture of whole class, group and individual activities within lessons. This draws upon the
fundamental skills which we believe are required to create a high quality dance experience.
Roles include students as creators, performers, audience members, critics and leaders.
Through the integration of such roles within teacher delivery, students regularly assess their
current attainment levels.

Promoting Independence, Creativity, Challenge & Engagement

Dance lessons naturally lend themselves towards creative learning. Within all activities,
students are given the opportunity to be creative and produce innovative and novel ideas in
order to solve the challenges faced. Schemes of work provide students with a variety of
stimuli that are not only accessible to all, but relevant, contemporary and engaging.
Progression through them is recognised by the extent to which students create, execute
movements, phrases and dances, perform, discuss and analyse with increasing
understanding, complexity, control, depth and independence. From this, Students know and
understand how their progress, attainment and attitude to learning are measured.

Differentiation

In all subjects it is acknowledged that students can have a wide range of physical abilities.
Alongside this, student success can also vary greatly from one fundamental role to another
i.e. performer to choreographer, and will also differ across the individual tasks set in lessons.
The Dance Department provides suitable learning opportunities for all students by matching
the challenge of the task to the ability of the child. This is what makes dance so accessible
and in many ways unpredictable.
o Differentiation by outcome involves setting tasks that can be interpreted in different
ways.
o Differentiation by task involves setting a number of tasks to cater for different abilities
within the group.
e Grouping children by ability, and setting different tasks for each group.
e Providing a range of challenge through the provision of different resources.

SEN/Working with Teaching Assistants

The Dance Department believe strongly that we need to work alongside all teaching
assistants to ensure a consistent and engaging approach to the subject. Planning and
curriculum development ensures that appropriate lessons are delivered to address the full
range of abilities in dance. These recourses are accessible through the shared area and
frequent communication occurs between staff.
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AFL

Assessment is a continuous process that promotes effective learning. It involves evaluation
of outcome and process. Dance is assessed at the end of each unit of work. This is in line
with the department and school policy. We use the National Curriculum Core tasks to
measure this accurately coupled with our own professional judgement. Assessment
parameters are referred to within lessons and across the SOW. Students know and
understand how their progress, attainment and attitude to learning are measured.

Marking

At the end of a unit of work, teachers make a judgement against the learning outcomes,
examination expectations for the unit of work or National Curriculum descriptors. These
records enable the teacher to make a termly summative assessment of progress for each
student, as part of the school’s reporting system to parents/carers. At KS4/5 a departmental
marking policy is utilised to ensure continuity of standards across written tasks.

Homework, Extended Tasks & Out of School Learning

The Dance Department provide opportunities to extend student learning through varied and
regular dance clubs, workshops, projects and theatre trips which all occur outside of school
to complement the curriculum. In addition, homework is set across all key stages to extend
pupil learning. The nature of the tasks will be set according to the age group, ability, and
course requirements for the students.

Highlighting Literacy & Numeracy
In dance, we ensure that all students are given the opportunity to develop literacy and
numeracy across the curriculum. Through dance young people develop skills in physical

interaction, problem solving, leadership, memory, observing, evaluating, using verbal and
non-verbal communication of ideas, and in making connections across the curriculum.
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History Department [HOME]
Pedagogy

e Every lesson will involve a variety of teaching and learning styles

e The 7Cs Language of Learning should be used during lessons, in discussions
with students, in marking and in reports

e Schemes of work should act as a framework for teachers to ensure a consistent
learning experience for students

e Discussions should be a regular feature of lessons and used to engage and
challenge students and encourage higher level thinking

Promoting Independence, Creativity, Challenge & Engagement

e Active participation of all students should be a focus of lesson planning

e Opportunities for independent learning will be incorporated into schemes of work

e Avariety of class activities and homework tasks should offer students a chance
to be creative, work independently and to excel

e Appropriate guest speakers should be invited into the classroom to inspire and
engage students further

Differentiation and SEN

e Planning will incorporate activities which can be accessed by students of mixed
abilities resulting in all students being challenged

e Teachers should liaise with Teaching Assistants to maximise their use in lessons
and help to encourage SEN students to become more independent learners

e Teachers should be well-informed about their teaching group’s abilities and plan
lessons accordingly

AFL

e Teacher planning will be informed by monitoring student performance using
Pathfinder and other data

e Student work should be regularly marked with attainment levels and/or written
comments and/or targets set for improvement

e Peer marking should be a feature of some lessons

e Teachers will use the history-specific marking grid

e A variety of activities will be used in lessons to assess student progress, ie, not
just written work

Out of School Learning

e The department will aim to run trips to offer students different learning experiences,
e.g., museums, stately homes, battlefields, foreign trips
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Highlighting Literacy & Numeracy

Chronology will feature in every year group and classroom display will be used to
emphasise this aspect of historical knowledge

Use of data in the form of statistics should be incorporated into lessons

Lessons will regularly feature extended writing tasks which will be scaffolded by
teachers in order to improve written communication

Students will be encouraged to proof-read and edit their own work via teacher
marking, peer assessment and verbal feedback
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Music [HOME]
Pedagogy

0 Al KS3 and KS4 lessons are jointly planned as to increase ownership and
incorporate teaching expertise/specialisms of all members of staff.

0 Progression is underpinned in KS3 by the principles of Swanick’s spiralling
music curriculum where core topics are revisited yearly in progressively more
complex ways thereby increasing challenge and developing practical skills.

0 The four core topics are keyboard skills, group composition, group
performance and appraisal through ICT based composition.

0 Additional topics are interspersed to ensure a broad and balanced curriculum
(e.g. samba, African polyrhythms, Dance remix ect)

0 Medium term planning follows a typical framework of:-

A Lesson 1-Stimulus and acquisition of skills.

A Lesson 2-Independent group work using the main skills to complete a
performance or composition.

A Lesson 3-Performance and assessment.

Promoting Independence, Creativity, Challenge & Engagement

(0]

VLE based video learning stations and “youtube” style instruction videos are
used to encourage independence.

Pupils choose differentiated task that match their abilities to encourage
challenge and engagement.

Composition and practical music making are at the heart of the schemes of
work across all of the age groups.

Some projects allow students to choose their own songs to learn and perform.

Differentiation

(0]
(0]
(0]
(0]

AFL

(0]

Audit of all students at the start of every academic year to identify musicians
who will require additional challenge.

All practical work has differentiated tasks which have levels from 3-8.

The students choose which task and which level they want to be assessed on.
GCSE groups are created so that like-minded musicians are taught together
by teachers who best match the students learning approaches as suggested
by their instrumental choices.

AfL is a vital part of all music lessons and is used by teachers to set short term
goals to support progress during practical tasks.
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e Homework, Extended Tasks & Out of School Learning

o0 Extra-curricular opportunities are structured so as to ensure that all standards
of musicians are accommodated and suitably challenged.

o Practical homework tasks (e.g. keyboard practice, band practice ect) support
pupil progress and attainment.

0 Music room 2 is available during lunchtimes for keyboard practice and for
students to work on computer based composition projects.

0 Practice rooms can be booked during break times, lunch times and before and
after school for band practice.

e Highlighting Literacy & Numeracy

0 The elements of music underpins all learning in KS3 and KS4 helping
students to develop correct musical terminology to support their creative and
appraisal work.
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